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. Peer learning cohorts to enhance professional learning.

Strong &
continuously-
improving practice

. Increase access to professional learning—help to pay, substitutes, and compensation during.

. Access to activities and materials—incentives to participate, linked to coaching and specific tools.

. Additional supports in the classroom — such as on-site math specialists to help implement math instruction.
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The draft model above considers:
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In this model, the educator remains the central role, while other key supports provide a comprehensive
professional development system.

The recommendations and professional development model can be used to guide decisions for how to best focus
efforts in Washington’s early learning professional development system related to mathematics for children birth
to eight and to inform priorities and strategies for action.

in the learning cycle of content and theory to practice and reflection.

. Build on what’s working—expand pilots and learning across the state—
particularly those that address math attitudes and mindset

. System structure needs to consider racial equity and strategize removing barriers

Oc% Washington State Department of

g~ CHILDREN, YOUTH & FAMILIES

and building holistic supports with organizational leaders as well as professional
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learnin g. https://dcyf.wa.qov/services/earlylearning-profdev/workforce-development/initiatives
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